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ABSTRACT

In education, ‘inclusion’ refers to the placememidaeducation of children with disabilities in reguleducation
classrooms with children of the same age who dohawe disabilities. Inclusive education refers toacademic system
that allows special education students to becomeludted in mainstream classes along with their peers
It is a new approach towards educating the childweith disability and learning difficulties with thaf normal ones
within the same roof. It brings all students togetin one classroom and community, regardless eifr thtrengths or
weaknesses in any area. Inclusive education alstadés preparation of teachers to suit their needhé classroom and
society. Education For All (EFA) stressed inclusaducation in school. But it is not achieved dudattk of competent
teachers. The teachers also need training in &gkl education. Now there is also a trend of celtaf inclusion in the
higher education system. The increasing emphasisndasion in higher education around the world dse to the
globalization and internationalization and partlyiel to the ongoing democratization of higher edueatind also to the
emergence of lifelong learning as a human righte Timain reform of Indian higher education would begive emphasis
on inclusiveness in higher education. The presentysthrows its light on the various aspects ofuiswve education in the

whole world.
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INTRODUCTION

Inclusion is a phenomenon and a worldwide movemdrith is at the top of the global agenda. In otherds,
inclusion can be defined as “serving students witlfull range of abilities and disabilities in thengral education
classroom, with appropriate in-class support”. Us@n is a process rather than a specific ideolmgget of practices.
The philosophy behind inclusion is ‘equity in edtima’ which means all children have the right todshucated properly.
Inclusive Education signifies the dictum, “Childrero learn together, learn to live together”. Thajon impetus for
inclusive education came from the 1994 World Cariee on Special Needs in Education in Salamanca.
The World Education Forum in Dakar, Senegal inythar 2000 suggested to achieve ‘education foibglithe year 2015.
The global EFA movement also emphasized inclusdwcation worldwide. However, the Government of & trying

its best to improve their education system atleattls from primary to higher education and malainpletely inclusive.
OBJECTIVES OF THE STUDY
e The main objectives of this paper are:

» To define and discuss the term ‘Inclusive Educatisna worldwide movement of the 21st century.
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e To define the ‘Children with Special Needs'.

e To explore various aspects related to Inclusivecatan.

* To identify the various barriers in the path oflusive Education.

» To specify the needs of Inclusive Education in sttamd higher education.

* To find out the role of teachers in Inclusive Ediaa

* Tofind out the legal provisions taken regardingjusive education in our country.
METHODOLOGY

This paper is theoretical and descriptive in natlitee source used in this paper is purely seconsiaurce of

data, which is appropriate for this study.
IMPORTANCE OF THE STUDY

Inclusive education means that all children, relgesl of their ability level, are included in a nwheam
classroom, or in the most appropriate or leastiotise environment (LRE), that students of alllabilevels are taught as
equals, and that teachers must adjust their clmricuand teaching methodologies so that all studdrgeefit.
The increasing emphasis on inclusion in school higther education around the world is due to thebagiaation,
democratization and lifelong learning. The new asit of inclusivity holds that every citizen habasic human right to
lifelong learning. As the great importance of edigain the modern era, lifelong learning has eredrgs one of the chief
human rights aims of the 3Tentury. It is a matter of concern for me to explearious aspects of Inclusive Education in

the world. The study shows, Inclusive Educatioa arldwide movement of the 2tentury.
INCLUSION- A WORLDWIDE MOVEMENT

Historically, we have two educational systems- émrechildren with disabilities and one for normalidents.
The movement towards integration of children witbadilities into the regular classroom startedhi@ second half of the
20" century. The provision of facilities for childrevith special needs has progressed from segregatiarspecial school

to inclusion in the neighborhood schools which aimhempowerment of all children.

* Segregated education occurs when students withbitiies learn completely separate from their peers
Especially in “developing” countries, segregatedicadion takes place in the form of special schaoéated
specifically for the education of students withatidities, or in completely separate classroomssfadents with

disabilities.

* Integrated education is similar to inclusive edisratbut without any ideological commitment to eguit

Integration places students in a mainstream classmith “some adaptations and resources”.

* Inclusive education “is a process of strengthertimg capacity of the education system to reach ouallt

learners.” Inclusion gives a message: “Everyonery to the school. Everyone is welcome to theatho
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The journey from segregated education to inclusigdecation is vast. And now this worldwide movenisrdlso
touching the great field of higher education. Inmpémting the principles of inclusive education withigher education is

a challenging task. Now the inclusive educatiorobees a worldwide movement of the®xéentury.
CHILDREN WITH SPECIAL NEEDS

The conceptualization of “Children with Special Ne&determines the policy, research, and practicgpecial
needs education. It is a concept of British origihe Government Commission, chaired by Baroness/Mé&irnock in
1978 reported to the government on the findingsit®finquiry into special education in Britain. Thieport said
it was wrong to identify children by means of theandicap. The report said to identify the educeatialifficulties of the
children and provide accordingly. So, the term ‘SgleEducational Needs’ (SEN) entered UK legislatitis classrooms

and also to the teacher’s thinking.

COMPONENTS FOR CAPACITY BUILDING IN INCLUSIVE EDUCA TION
* Increase awareness and attitudinal change throdwgitacy.
» Create trained professional by giving pre-serviaeing.

» Build existing human resource of in-service traindf teachers already working in the field.
BEST PRACTICES FOR INCLUSIVE EDUCATION

The World Declaration on Education for All, Jomtidrhailand, which was reaffirmed in the Dakar Framek

for Action (2000), gives the message:

“In order to attract and retain children from niasedized and excluded groups, education systemsléhespond
flexibly. The education system must be inclusivetivety seeking out children who are not enrolledd aesponding

flexibly to the circumstances and needs of alldess......
Best practices for inclusive education found inadional institutions include the following-

* Inclusive services given with flexible, broad edim@al and extracurricular options. Choices foritgkclasses
are not limited and students with intellectual aoither disabilities are involved in campus actiwtiand

organizations, including student orientations.

* Students with disabilities become contributing mersbof the school and university community and are

recognized as contributing members of all orgaiupa.

e Students with intellectual and other disabilitiee able to make relationships with disabilities aso non-

disabled peers and take pride in their identity.

» Due to interactions with students with intellectaad other disabilities, faculty changes the wagythiew and
enact the development and delivery of their coarggiculum in a different way to cope up with thisabled

children.

» Students with intellectual disabilities participate all classes and cultural activities with flebeibsupports.

Segregated classrooms do not exist.
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» Incentives in the form of stipends, scholarshipd éinancial assistance provided by the governmenttlie

students with special needs so that they can aamtimeir higher studies without any delay.
» Special students are involved in the decision- mgkirocess in the institutions.

The inclusion should not mean dumping children irggular classrooms. So teachers are also ensqriatity

education for all including human values, attitusldlls and competencies
TEACHER’S ROLE IN INCLUSIVE EDUCATION
The key responsibilities of a teacher for inclusdgication are as follows:
» Coordinating the provision of support servicesdoitdren with special needs.
e Seeking advice from fellow special educators irardgo the education of children with special needs
e Maintain the database of the child with specialdsee
» Development of assessment portfolio of childrerhwipecial needs.

» Organize a periodic and regular teacher-parentingeé@t school regarding the problems of the chiidieith

special needs.
* Ensuring that a child with special needs joinslittee school activities with other normal pupils.

» The development of teacher training modules inusigle education is best achieved by working inrgaghip

with the local teacher training institution.

e Itis necessary to explore local adaptation andsgewiore possible ways of providing support to lheas and also

the children with special needs.
» The teacher should have a positive attitude towhildren with disabilities.

*  The teacher must keep in a constant touch wittif@reht non-governmental organization working mstfield

for supporting children with special needs.
»  The teacher must follow the principle of ‘zeroajon policy’ in the classroom.
» Developing a realistic self-concept within theldren with special needs.

e Making suitable adaptations in the curriculum s@gtion, so that the children with disabilitiesrteaccording to

their ability.
e Parental guidance and counseling and public awaseprogram should be organized through schoofitbesi
* Involving the disabled children in almost all thetivities of the classroom.

» Itis important for a teacher to create a safestlzom environment that allowed the children wiibcal needs to

learn with the normal children experiencing soeiiion.
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INNOVATIVE PRACTICES IN INCLUSIVE CLASSROOM

The teachers are now required to practice somevative instruction techniques which are not gemgral
practiced in the regular classroom. A change ichizay practices, a shift from traditional teachstgles to innovative

practices is necessary for inclusive education. &wmovative practices are as follows:

»  Peer Tutoring.

»  Cooperative Learning.

*  Collaboration and Consultation.

e Team Teaching.

e Individualized Education Program.
BARRIERS IN INCLUSIVE EDUCATION

Basic Education Department of UNESCO (2003) hasldivthe obstacles into three categories:

Social Barriers

. Most of the people of any society take impairmentaacurse of God and show their helplessness én thi

regard. The first social barrier is negative thivgkof people.

. Prejudices are always the basis of discriminatiear. which the disabled children remain always alonan

educational institution because parents do nottliké children should interact with disabled chéld.

. Some people are very rigid and resistant to chambey think that big goal like inclusive educatioil

bring about a Herculean change, for which theynatementally prepared.

. Gender discrimination is a universal problem. Ipisvalent in all societies for centuries. If & ghild is

handicapped the discrimination becomes all the reevere crossing all tolerable limits.

. Parents in India, have a right to have high expiects for their children, but are not so readilyaéable to
put committed efforts to their wellbeing and prgg. Hence inclusive education in higher educasiarot

so much enthusiasm to get the cooperation anctjpeation of parents in making the system a success.
Educational Barriers
. Teachers, administrators, and organizers etcghdnieducation are less sensitive towards divessiti

. Teachers and all stakeholders in our educatioresystevelop a rigid attitude towards any changeaiesy.

They always preferred for a rigid and inflexiblemculum.

. A substantial number of teachers view inclusive cation a process of lowering down the quality of
education and thus hampering the status of educatithe society. Many administrators and orgaisizsr

higher education department also think of thisquat
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Many teachers in our country do teaching work hal&rtedly, that is why they perceive inclusive edion

as a very difficult process.

To make inclusive education a success, a teacbefdshe ready to learn happenings, concepts, satipes
emerging in the field of education. But unfortumat& our country, teachers are not even readyetor a

new technology in the class.

Economic Barriers

Inclusive education is said to be a very costlyrapph in terms of time, money and also human energy

It is very much difficult in a developing country éxecute the program successfully.

Grant-in-Aid allotted for higher education has ayj@aeen inadequate may it come from central oe stat

Govt. For which inclusiveness in higher educat®nat working well.

Whereas in many places the grant-in-aid is expanuira wasteful manner without any proper planrdng

execution.

LEGAL PROVISIONS TOWARDS INCLUSIVE EDUCATION

The constitution provides the right to educatiom fall citizens, including disabled. Article 29 (2f the

constitution provides that no citizen shall be éenadmission into any educational institution naimed by the state or

receiving aid out of state funds. This implies thaéry child with a disability has right to receigducation in inclusive

settings.

Article 45 of the Constitution directgetstate to provide free and compulsory educat@nafl children

(including the disabled) until they attain the ael4 years. Inclusion does not mean dumping déshbhildren into the

regular classroom. In order to serve the purposeahision, disabled children must be provided vgitipport from trained

and qualified professionals.

The Government of India decided to regulate athswaining of rehabilitation professionals. Fasthurpose the
Govt. of India enacted the Rehabilitation Counéilraia Act, 1992 (RCI Act, 1992). The main objeets of the
RCI Act are to constitute the Rehabilitation Coulrtdi India as a statutory body. To regulate théntrey of

rehabilitation professionals and also to promoseagech in special education in higher studies.

The Persons with Disabilities Act (1995) seekgitee effect to the proclamation on the full pagiiion and
equality of the people with disabilities in the &siand Pacific region. The PWD (Equal Opportunjties
Protection of Rights and Full Participation) Actsmpassed in 1995. It spells out the responsibdftyhe state
towards the prevention of disabilities, protectiohrights from primary to higher educations, praéss of
education at all levels and also training and eyplent after higher education. The PWD Act alseds the
authorities to make schemes for conducting paré talasses in institutions, imparting education digio Open

schools and Open Universities. Conducting, Unitgidasses through various media.
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BENEFITS OF INCLUSIVE EDUCATION
Here are some key findings about the benefits@fisive education:

« Families’ visions of a typical life for their childn can come true when they confront inclusivarggttin higher
educational institutions.In inclusive settings imwersities and colleges can make this vision dtyefor many

bright students with disabilities.
»  Students develop a positive understanding of tkeéms and others while going for further studies.

» Students learn at their own pace and style withimurturing learning environment in higher eduaaio

institutions.

e  Students with disabilities can also benefit acadalty in an inclusion setting. In a well-designettlusion

classroom, however, the teacher uses inclusiontegiess to help students succeed academically.

By which, students encounter higher expectationsbhoth from their peer group and their teachers,

as well as the positive academic role models af tien-disabled classmates.

* Inclusive campus climate also helps disabled stisdeengage in the decision making process ananérant

with responsibilities.

* Higher expectations ultimately lead children wdikabilities to achieve more, gain confidence amtépendence,

and develop a stronger sense of self.

* Inclusive classrooms are ripe with opportunitiesshgage children with disabilities in the dailytioe and in

activities that elicit and challenge academic panfance.
CONCLUSIONS

The children with special needs in an inclusiveostthave a unique experience where they have ¢évaat with
the normal children who are non-disabled. Teachgl®y a vital role in a successful inclusive pragra
So, classroom teachers have to learn the neceskiis/to provide quality education to children litliverse learning
needs. For a successful inclusive education prodghentollaboration among the classroom teachelmadqrincipals,
education officer and all stakeholders is highlgideble. The success of an inclusive educationlfighpends on the
quality of the teachers. A conference on “Inclusis@ucation in Higher Education” on 23rd and 24tipt8mber 2016,
was organized by the University of Patras in callaltion with the Region of Western Greece. The airthe conference
was to discuss the best practices in inclusive drighducation at a European and national level. Sgeakers of this
conference concluded that the effective implemeénanf inclusive education systems is the sharspamesibility of all
educators, leaders, and decision-makers. This af@g@proach must be followed in our country alsentlonly inclusive

education program will be successful in our country
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